Developing Program Goals &
Interim Metrics for CSA Programs
July 26, 2017

www.savingsforkids.org

Welcome

www.savingsforkids.org

Housekeeping
• This webinar is being recorded and will
be available online and emailed to
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• Ask a question any time by typing the
question into the text box of the
GoToWebinar Control Panel
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Our mission is to
ensure everyone
in our country
has a clear path
to financial
stability, wealth
and prosperity.
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Join the Campaign for Every Kid’s Future

Join today to help achieve our vision of

1.4 million Children’s Savings Accounts by 2020!
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Goals of the Webinar
• Provide a high-level overview of the types of goals and
metrics developed for Children’s Savings Account (CSA)
programs
• Provide specific examples of metrics and evaluation
plans for an existing CSA program
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Webinar Overview
• Background Information
• Presentations
• Q&A with the Presenters
• Resources
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Presenters
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Background - What Are CSAs?
• Long-term savings or investment accounts for children
(0-18 years of age)
• Usually used for postsecondary education expenses
• Provide incentives to build savings (e.g., seed deposit
and matches)
• Account withdrawals are restricted
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Sample CSA Program Goals
• Increasing college savings and affordability
• Fostering a college-bound identity in children
• Increasing college enrollment and completion
• Promoting educational achievement in elementary and
secondary school
• Increasing child and family financial capability
• Developing savings habits in children and parents
• Building lifelong assets
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Developing Program Goals
• Involve key stakeholders, such as staff, board members,
clients, funders and policymakers
• Analyze the needs of your target population
• Identify program goals that align with your
organization’s mission
• Consider how you will evaluate and measure success
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CSAs: Asset-based Financial Aid and the
Opportunity Pipeline
• Unlike traditional financial aid, which focuses narrowly on
helping students pay tuition at the point of enrollment, CSAs
begin early in a child’s life, reshaping his/her life chances.
• CSAs are financial, as well as educational, investments. They
help children make it to and through college, and they may
also help to strengthen and equalize return on degree.
• CSA evidence suggests that they are wealth building and
also deliver superior outcomes all along the ‘opportunity
pipeline’, where, today, disadvantaged children’s aspirations
of upward mobility through educational attainment are often
derailed.

The Opportunity Pipeline
Early Childhood

Early Childhood: Social-Emotional Development








Children who are socially and emotionally developed are better able to
“manage their emotions, calm themselves when angry, establish positive
relationships, make responsible and safe decisions, and handle challenging
situations constructively and ethically” (Price, 2015). Strong social/emotional
competency is a core component of readiness for success in school.
Rigorous experimental studies conducted by education researchers show a
causal link between social-emotional well-being and academic achievement
(Durlak et al., 2011).
Research from SEED OK indicates that infants randomly assigned to receive
CSAs demonstrated significantly higher social-emotional skills at age four
than their counterparts who did not receive a CSA (Huang, Sherraden, Kim,
& Clancy, 2014).
CSA research suggests that these positive effects on children’s social and
emotional well-being are realized through influences on parent/child
interaction, including by reducing maternal depression (Huang, Sherraden, &
Purnell, 2014) and interrupting the effects of material hardship on children’s
development (Huang, Kim, & Sherraden, 2016).

The Opportunity Pipeline
School Years

School Years: Math & Reading Scores






Children’s academic achievements are important as
reflections of children’s academic preparation and, then,
likelihood of future academic success.
Children who cannot read well in third grade cannot use
reading as a tool to engage with school, do their homework,
or study for exams (Lloyd, 1978). Third grade reading is a
positive predictor of college attendance (Lesnick, Goerge,
Smithgall, & Gwynne, 2010).
Lee (2012) demonstrates the effects of early math
performance on the likelihood of entering and completing
college.

School Years: Asset Effects on Achievement




Analysis of secondary data has found that children with dedicated
assets for education have higher math scores than those without such
assets (Elliott, 2009; Elliott, Jung, & Friedline, 2010; 2011). Some
studies specifically found that school-designated savings have greater
effects than general savings, particularly for low-income students.
Examination of CSAs’ effects on academic achievement provides
preliminary confirmatory evidence. Elliott et al., 2016 analyzed math
and reading scores in Promise Indiana. Effects were stronger for the
subsample of students eligible for free/reduced lunch. For this group,
having a CSA had a positive, statistically-significant relationship with
both reading and math scores, accounting for nearly 29% of the
variance in reading scores and 23% of the variance in math scores.

School Years: Parents’ Educational Expectations




Research has linked parents’ educational expectations with children’s
academic achievement and later college enrollment (Davis-Kean,
2005; Hossler & Stage, 1992; Pearce, 2006; Peng & Wright, 1994;
Vartanian et al., 2007).
One of the driving forces behind interest in CSAs is the potential they
have shown for changing the way people think about their futures.
 Zhan and Sherraden (2011) find that financial assets are positively
related to parents' and children's educational expectations (i.e.,
financial assets are associated with college expectations).
 Using experimental data from SEED OK, Kim, Sherraden, Huang,
and Clancy (2015) directly examined the impact of CSAs on the
durability of parents’ educational expectations from birth to age
four. They found that parents whose children received the CSA
have higher expectations and that their expectations are more
likely to remain constant or increase than parents whose children
did not receive the CSA.

School Years: Children’s Educational Expectations


The concept of a ‘college-saver identity’ may explain the
effects of small-dollar CSAs on children’s educational
outcomes. CSAs can (1) make college seem near, not far
away, (2) equip a child with a strategy for overcoming
inevitable obstacles in his/her path to college, and (3)
frame college as consistent with what ‘people like me’ do
(Elliott, 2013).
 In a study of 51 fourth-grade children in a college
savings program, Elliott, Sherraden, Johnson, and Guo
(2010) find that children who are in the school savings
program are statistically more likely to perceive that
saving is a way to help pay for college than are children
in a comparison group.

The Opportunity Pipeline
College Years

College Years: Combating Wilt








Students who expect to attend college are more likely to actually make it
to postsecondary education when they have savings designated for
college (Elliott, Song, & Nam, 2013).
One way that children’s assets appear to increase educational attainment
is by bridging the distance between high school and college for those who
have the desire and ability to continue their educations but may fail to
make this transition (Elliott & Beverly, 2011). This derailing of college
hopes—termed ‘wilt’—is particularly common among students of color and
those with low incomes (Elliott & Beverly, 2011).
CSAs counter wilt through the cultivation of college-saver identities, which
help students to overcome inevitable difficulties in their path (Elliott, 2013).
College-saver identities transform vague hopes for postsecondary
education into concrete plans. Some research even suggests that assets
may matter more than income for encouraging college completion (Zhan &
Sherraden, 2011).

College Years: Enrollment and Graduation
 Children with a college-saver identity and $500 or more saved
are about 2X more likely to graduate from college than children
who have a college-bound identity only.
 Children in LMI households with college-saver identities and
savings of $500 or more are about 3X more likely to graduate
college than children who have a college-bound identity only.

The Opportunity Pipeline
Post-College Years

Post-College Years: Financial Health






Studies have found that saving as a child or adolescent can
predict saving as an adult (Ashby, Schoon, & Webley, 2011).
Youth who have education savings are more likely to hold
assets in other vehicles such as stocks, retirement accounts,
and real estate as adults (Friedline & Elliott, 2013; Friedline,
Johnson, & Hughes, 2014).
A wealth foundation is increasingly important for catalyzing
upward mobility and securing a financial future. CSAs are
unique in the financial aid landscape in their ability to
transmit financial, as well as human, capital.

Post-College Years: Inequitable Return on Degree




While college is seen as the Great Equalizer, in reality, even when disadvantaged
students beat the odds to complete college, they do not realize the same returns.
 Bachelor-degree holders from LI families start careers earning ~1/3 less than
those from HI families (Hershbein, 2016).
 Latino and Black students with a degree have less income and net worth than
their White and Asian counterparts (Emmons and Noeth, 2015).

Inequitable reliance on student loans may be responsible for much of this
disparity.
 Controlling for key differences, Elliott & Rauscher (2016) found that acquiring
relatively small amount ($10,000) in student loans associated with 18%
decrease in rate of achieving median net worth. Other research has found that
student debt compromises net worth (Hiltonsmith, 2013), retirement savings
(Elliott & Nam, 2013), and homeownership (Brown & Caldwell, 2013).

Beyond a Diploma: Equitable Return on Degree




Unequal return on a degree suggests that strategies that focus only
on college affordability will fail to achieve some of our most
cherished aspirations for education as an equalizer.
 Children’s life chances, including in the domain of education, are
shaped by where they start off in life. Whether or not you have
assets growing up matters for the types of outcomes you will be
able to achieve.
By reducing both the wealth divide (Annie E. Casey Foundation,
2016) and reliance on student debt (Elliott, Lewis, Nam, & GrinsteinWeiss, 2014), and by positioning students to approach educational
institutions from a position of asset empowerment, CSAs may help to
equalize students’ return on degree.
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Our Goal: Triple the number of college
graduates from Oakland within a decade.32
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Brilliant Baby Program Model

529 Plan for each
baby with $500
(and the option to
open your own
529)

Financial Coaching
(with participation
incentives)

Personal savings
match and
incentives

3

Brilliant Baby Logic Model

Brilliant Baby Metrics
Program Output Metrics
•% families setting up individual account
•# families actively saving
•# coaching sessions/family
•Savings incentives/ match earned per family
Financial Wellness Outcome Metrics
•CFPB Financial Security Scale
•Income, Savings, Debt, Credit Score
College-Bound Identity Outcome Metrics
•Parental hope and expectation of child’s future education achievement
Parental Hope, Stress, Confidence Outcome Metrics
•Parental locus of control
•Parental perception of stress
•Parental knowledge of and confidence in parenting skills
Health/Development Outcome Metrics
•Parent Self-assessment of their own and child health
•Child EMR
•Child development (ASQ and eventually K-readiness)
Contextual Factors/Subgroups
•Demographics
•Geography/Zip Code
•Parent age/education level
•Initial Income level
•Other services received

36

Brilliant Baby Data Collection
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Brilliant Baby Evaluation
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Questions & Answers

What questions do you have
for the presenters?
Please share them in the
chat box!
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Contact Information
Monica Copeland, Prosperity Now
mcopeland@prosperitynow.org
Dr. William Elliott, University of Michigan
willelli@umich.edu
Tim Marlowe, Oakland Promise
tmarlowe@oaklandnet.com
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CSA Resources
CSA Map/Locator
www.prosperitynow.org/map/childrens-savings

Investing in Dreams (CSA Design Guide)
www.prosperitynow.org/topics/savings

CSA Resources (FAQs, Programs, Policy, Research)
www.savingsforkids.org/resources
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Upcoming CSA Webinar
Wednesday, October 25, 2017 (2-3 pm EDT)
Children’s Savings Account Program Design Spotlights:
Boston and Oakland

Thank You!
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